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AIAND PANCHKOSH

As educators we know it too well how Al is reshaping the way we
learn, teach and work. The true purpose of education is nurturing
humane, thoughtful and responsible individuals. As technology
accelerates cognition (Manomaya Kosh), our compass must be
values and well-being. While algorithms are becoming efficient, Al
should amplify curiosity, creativity and compassion without
replacing our judgements, empathy or purpose. Schools and
learning spaces must therefore balance innovation with inner
growth, helping learners make wise choices (Vigyanmaya Kosh).
They must care for themselves and others and use intelligence,
human and artificial in the service of the common good
(Ananadmaya Kosh).

Ashok Pandey
Fellow, Global Peace Foundation, USA.

THE FUTURE BELONGS TO MINDS THAT ARE
HUMAN BEFORE THEY ARE DIGITAL.

Learning in the age of Al is not about competing with machines but
about becoming deeply human. As algorithms accelerate
knowledge, our true advantage lies in curiosity, creativity, critical
thinking and conscience. Children must learn how to think, not just
what to know; teachers must shift from content delivery to meaning-
making; principals must design cultures that value wisdom over
speed; parents must model balance in a hyper connected world. Al
can inform decisions-but it must never replace judgment, empathy
or purpose.

When values lead, technology follows wisely.

Well-being and values must be our compass. When mental health,
ethics and relationships guide learning, technology becomes a
tool—not a master. Education then prepares not just successful
professionals but grounded, compassionate human beings.

In an Al-powered world, our humanity is the ultimate
advantage.

Rajendra Prasad
President, PSPA
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TRANSFORMING SCHOOL SYSTEM:
AJOURNEY OF SHARED PURPOSE

school does not change the day a new policy
is announced. It changes in quicter, deeper
moments: when a teacher dares to try a new
method, when a principal listens instead of dictates,
when a staff begins to believe that improvement is
something they can build together. True school
transformation is not an event. It is a human journey

of trust, courage, and shared purpose.

Across the world, research consistently shows that
lasting reform happens not through isolated
brilliance, but through collaboration. The OECD's
Teaching and Learning International Survey
describes TALIS as the world's largest international
survey of teachers and school leaders, and its recent
findings emphasise that successful teaching grows
from successful collaboration and professional
learning cultures. Studies also show that when
teachers work together meaningfully, they become
more innovative, more confident, and more effective
inimproving student learning.

This truth is powerfully reflected in India as well.
The Hoshangabad Science Teaching Programme in
Madhya Pradesh became influential not merely
because it changed science lessons, but because it
encouraged teachers and institutions to rethink
classroom learning together. Later reflections on the
programme show that reform became stronger when
educators themselves also became learners.

A similar lesson comes from Rishi Valley's rural
education work. Its multigrade, multi-level
model-—widely known through the “School in a
Box” approach—grew through teacher training,
adaptation, and shared practice rather than rigid top-
down orders. Rishi Valley's own documentation
notes that this methodology influenced learning
practices widely and was recommended by
governments and UNICEF, showing how local
innovation can become systemic transformation.

Even the spirit of the traditional Indian gurukul
offers insight. At its best, the gurukul was not just a
place of instruction; it was a community of
discipline, values, mentorship, and shared
responsibility. Learning was relational, not
mechanical. Modern schools can draw from this
legacy: reform becomes meaningful when schools
function not as bureaucracies, but as living learning
communities.

Yet, resistance to change is real. Teachers often face
reform fatigue, fear of failure, and lack of agency.
That is why change must be co- created, not
imposed. Teachers need psychological safety, time
for collaboration, and a clear sense that reform
serves children—not paperwork. NCERT has also
stressed that teachers learn from one another through
collective reflection and shared voice.

Ultimately, transforming a school system is not
about structures alone; it is about people. As Peter
Senge wisely said, “People don't resist change.
They resist being changed.”

The schools that will lead the future are those that
understand this deeply: change endures where
people feel trusted, included, and inspired to build
it together.

Archana Gaba

Chief Learning Officer
Saint Kabir Gurukul,
Jalalabad (Punjab)



Ty )
i@
“‘--. =

LEADING CHANGE WITHOUT RESISTANCE

a profound transformation. Classrooms

are no longer defined merely by
textbooks and timetables; they are becoming
dynamic spaces where curiosity, technology,
creativity, and human values converge. In this
evolving era, the responsibility of a Principal
extends far beyond administration. It is a calling
to shape vision, inspire courage, and lead a
community towards a future that is still
unfolding.

I : ducation today stands at the threshold of

In my journey as a school leader, I have come to
believe that the most powerful form of
leadership is leadership by example. Change
does not truly begin in policy documents or
strategic plans; it begins in the everyday choices
a leader makes. When a leader demonstrates
the willingness to learn, listen, and grow, the
message quietly travels through corridors and
classrooms: learning is lifelong, and
transformation is possible.

A true educational model challenges us to
reimagine what success truly means. It takes us
from the subject to the object, and then to the
abstract. The world our children will inherit will
demand knowledge, wisdom, skill, compassion,
intelligence, and imagination. Schools must
therefore become places where inquiry is
encouraged, where technology amplifies human
potential, and where collaboration becomes the
key to innovation and exploration. In such an
enriching environment, every educator
becomes a creator of possibilities, and every
learner dons the cap of a thinker, an innovator,
and a responsible citizen of this ever-growing
world.

Meaningful change can flourish only through
empowerment, and it grows in an atmosphere of
trust. When teachers feel respected as
professionals and partners in a shared vision,
their creativity awakens. Conversations replace
resistance. Ideas replace hesitation. Gradually,
the school evolves into a living community of
learning, where novelty is a culture.

Leading such a transformation demands
patience, humility, and faith in people. It means
celebrating small victories, nurturing
professional growth, and constantly reminding
ourselves that the heart of education lies in
human connection.

A paradigm shift in education is not achieved
through directives; it is ignited by inspiration.
And when a school begins to believe in its
collective power to grow, change ceases to be a
challenge. It becomes a shared promise to build
a future where every learner can rise, discover,
and flourish.

Alka Singh

Principal

Blue Bells Model School,
Sec 4 Gurugram
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FROM SUPERVISION TO COACHING:
TRANSFORMING CLASSROOM OBSERVATION INTO PROFESSIONAL GROWTH

n today’s rapidly evolving educational

landscape, classroom observation is no longer

just a supervisory tool—it is a powerful lever for
better teaching learning practices and professional
growth. Previously, observations were compliance-
driven, focused on evaluation triggering fear in
teachers. However, modern schools are reimagining
this process as a collaborative, coaching-oriented
practice that empowers teachers and enhances
student learning outcomes.

Classroom observation remains a “gold standard” for
understanding teaching practices and improving
instruction when used formatively. Yet, the real
transformation lies in how observations are
conducted and what follows after them.

The conventional “outside-in”” model of observation
emphasizes what the teacher is doing in the presence
of the observer due to the factors like fear or pressure
of appraisal, often results in superficial feedback or
poor translation of the feedback into improvement.
Recent trends advocate an “inside-out” approach -
focusing on student learning, engagement, and
evidence of understanding.

This shift reframes observation of Herbartian steps
followed by the teacher using the out dated
parameters that check on “What did students learn?”
to “How do we improve it?” Such a perspective
naturally leads to coaching conversations rather than
evaluative judgments.

Instructional coaching has emerged as one of the
most effective strategies for teacher development.
Studies show that coaching actions such as practice
opportunities and timely, targeted feedback
significantly improve teaching strategies and student
achievement.

¢ Builds trust and psychological safety

+ Encourages reflective practice

+ Focuses on continuous improvement rather than
one-time evaluation

Practical Strategies for Transforming Observation:

To move from supervision to coaching, school
leaders can adopt the following practical
Approaches:

Replace high-pressure, infrequent observations with
short, regular walkthroughs. These provide real-time
insights and reduce anxiety, making feedback more
meaningful.

Train observers to collect evidence of student
thinking, participation, and misconceptions rather
than just teacher actions. This aligns feedback with
learning impact.

Post-observation discussions should be reflective,
notdirective. Use questions such as:

¢ “What worked well for student engagement?”
* “What might you try differently next time?”

CRC Model of Feedback:

Start with the positives (commendation) observed in
the class and gradually navigate to the areas of
improvement (recommendation)and close the
feedback expressing your confidence (commendatio-
n) in the teacher and assuring support ifrequired. This
develops healthy relationship and removes the fear of
observation and feedback.

Avoid overwhelming teachers. Focus on one or two
high-impact strategies that can be implemented
immediately. Encourage the teacher to implement the
same to be observed in the forthcoming observations.

Observation tools should be aligned with
instructional goals and easy to interpret. The journey
from supervision to coaching is not merely a change
in process but a transformation in mindset. By
focusing on student learning, fostering reflective
dialogue, and leveraging modern tools and strategies,
classroom observation can become a catalyst for
meaningful professional growth.

The author is Dr L Savitha, a distinguished educator
for three decades who is currently a management
consultant and global trainer.



.

WHEN VISION ENTERS THE CLASSROOM

MEASURING WHAT TRULY MATTERS

carefully crafted, yet their true value lies in

how deeply they shape classroom practices. In
my journey as an educator and school leader at
**Shri Ram Global School**, I have come to believe
that a school's vision becomes meaningful only when
it is translated into daily teaching practices and
measurable indicators of learning.

: ; chool vision and mission statements are often

Our vision emphasises purposeful learning, strong
cultural grounding, and global citizenship. To make
this visible in classrooms, we focus on defining
**clear metrics that link teaching practices with
student outcomes**.

One key metric is **achievement of grade-level
learning outcomes**. Teachers plan lessons around
clearly defined outcomes, and periodic assessments
track the percentage of students demonstrating
mastery. In subjects like mathematics and science, we
measure not only conceptual understanding but also
the ability to apply knowledge to unfamiliar
problems.

Another indicator is **visible learning**. During
classroom walkthroughs, we look for evidence that
learning objectives and success criteria are clearly
communicated. A simple but powerful metric is
whether students can articulate what they are
learning, why it matters, and how they will know they
have succeeded.

We also measure the **quality of student engagem -
ent **_ Observation rubrics capture evidence of
inquiry-based learning, student discussions,
collaborative tasks, and higher-order questioning.
These indicators help ensure that classrooms move
beyond passive instruction toward active learning.

A powerful example of translating vision into
practice comes from our mission of nurturing
**global citizens who remain deeply rooted in
cultural values**. To ensure this is not merely
aspirational, pedagogy and assessments are
intentionally aligned.

In a middle school social science project on
*sustainable living*, students explore global
sustainability challenges alongside traditional Indian
practices such as water conservation and community
responsibility. The assessment rubric evaluates
research skills, cultural understanding, collaboration,
and the ability to connect local traditions with global
issues.

PREPARING STUDENTS
FOR THE FUTURE 4

Similarly, language and humanities classrooms use
debates, reflective writing, and presentations that
require students to examine global perspectives
while appreciating cultural identity. These are
assessed not only for academic accuracy but also for
empathy, perspective-taking, and responsible
citizenship.

Over time, such metrics shift the conversation from
*Did we complete the syllabus?”* to **“Did our
students develop the knowledge, values, and
competencies our vision promises?”*At **Shri Ram
Global School**, this alignment ensures that the
school's vision is not confined to documents—it is
experienced by students every day through what and
how they learn.

Ideated by

Mrs Shameem Singh

Principal

Shri Ram Global School , Lucknow
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REDEFINING SCHOOL EXCELLENCE:

BEYOND MARKS AND GRADES

Excellence in a school is not a number on a report
card. It is not the Class 10 or Class 12 board results
displayed on a banner outside the gate. True
excellence lies in the process - in what is quietly, cons
istently happening inside the school every single day.

The real question is: How are we bringing up the
child? How are all stakeholders - teachers, parents,
and the community - contributing to and involved in
the child's upbringing? And more importantly, how is
that upbringing helping the child think critically, feel
deeply, and act responsibly from the earliest stages?

Character is the cornerstone. Schools invest sincerely
in building it — but the challenge is that children
learn equally from their surroundings. When what is
taught in school is not practiced at home, confusion
takes root. A child taught to dispose of waste
responsibly at school comes home to find someone
else cleaning up after them. These small
contradictions quietly undo years of effort. Parents
must be conscious partners. Excellence begins at the
dining table, with a child learning to clear their own
plate.

Questioning is another powerful seed. Encouraging a
child to ask why -at every age, in every context - may
be demanding, but it is transformative. The habit of
inquiry, nurtured early, grows into independent
thought. It connects the child to their community,
sharpens their competencies, and teaches them to
apply knowledge with the right attitude.

Creativity follows naturally - not as an art class
activity, but as a life skill. A child who questions and
explores becomes a child who solves problems, who
doesn't panic in uncertainty, who finds a way forward.
And when competency, questioning, and creativity
converge, character takes shape - the inner compass
that helps a child judge right from wrong. From
character grows citizenship- a sense of belonging to
something larger than oneself.

These four pillars - Competence, Character,
Creativity, and Citizenship - are not subjects to be
taught. They are values to be lived, modelled, and
celebrated.

The recommendation is clear: design age -
appropriate social experiences, strengthen holistic
educational processes, and prepare children not just
to face change— but to lead it.

That is the true measure of a school's excellence. Not
marks. Not grades. A good, awakened citizen — that
must be the aim of every school

Mr. AMEER KHAN

PRINCIPAL

ABHAYA SCHOOL

CHAIRPERSON

HYDERABAD

SAHODAYA SCHOOLS COMPLEX
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REBUILDING STAFF MORALE AFTER FATIGUE AND CHANGE

Practical leadership moves to restore trust, motivation, and collective efficacy

oday’s teachers do far more than just

teach. Their responsibilities include

lesson planning, assessments,
documentation, event coordination, parent
communication, and administrative duties.
While teachers are capable of managing multiple
roles, challenges arise when the workload
exceeds manageable limits, leading to chronic
exhaustion.

Teaching is also emotionally demanding. Managing
student behaviour, supporting struggling learners,
addressing parent expectations, and meeting
institutional goals require constant emotional
investment. Over time, this sustained engagement
can result in burnout. When such efforts go
unrecognised, lack adequate support, or are met with
insufficient resources, teachers may feel fatigued and
consider leaving.

In such situations, the role of a school leader becomes
crucial. A leader is not just an administrator but the
“Chief Energy Officer” of the institution. The
priority is not merely to reduce tasks, but to rebuild
trust in leadership and the system. Trust is not about
being agreeable at all times; it is about creating
conditions that sustain a healthy school culture.

Practical leadership moves to rebuild trust:
Build Emotional Connection

Trust begins with visible care. Organise informal
gatherings where teachers feel safe to express
themselves, share experiences, and reconnect as a
team.

Address Key Pain Points

Identify one major issue affecting most staff—such as
excessive documentation or substitution load. Seek
teacher input and resolve it promptly. Visible action
builds credibility.

Model Expected Behaviour
Demonstrate the values you expect—punctuality,
respect, empathy, and proactiveness. Staff are

more likely to emulate actions than follow
instructions.

Maintain an Open-Door Approach

Be consistently accessible. Listen actively and
attentively. When teachers feel heard, trust naturally
strengthens.

Protect Your Team

Support teachers in challenging situations, especially
while dealing with parents or classroom concerns.
Standing by your staff builds confidence and loyalty.

Appreciate and Recognise Efforts

Create systems to celebrate contributions.
Acknowledge efforts publicly through emails or staff
platforms. Frequent and visible appreciation boosts
morale.

Rebuilding morale is a gradual process. With
consistent, empathetic, and purposeful leadership,
trust can be restored, leading to a motivated and
cohesive team.

Decreased e ——— Transparent
Productivity Communication
gy CHANGE i ot
FATIGUE
e SOLUTIONS e
M::" n;::ml:u
By:
Krishna Bangera
Principal

Podar International School, Mysore
M: 8884495225



-_
WELL-BEING AS A LEADERSHIP RESPONSIBILITY

t MPS School, every morning initiated a

new opportunity for learning and

developing. The hallways sang with the
sound of attentive learners and the classrooms with
active exchanges. However, a relatively small, but
still impactful, change started. Teachers began to feel
headwinds of stress and students began to experience
the emotional cycle of anxiety and self-doubt. Even
while the institution's academic accomplishments
continued, the institution's emotional flourishing
dwindled.

The change did not escape the notice of the school
leader, Mr. Mehra. he was convinced that well-being
was not a supportive peripheral initiative but a
principal leadership responsibility. He believed true
educational excellence could only occur in a space
where teachers were professionally and emotionally
backed and students were emotionally safe. She
began her work with the intent of systemic change to
build teacher resilience and student emotional well-
being.

The first initiative of her work was the launch of
Reflective Circles. The sessions were designed to be
peaceful and respectful for the teachers and to allow
them to talk about their experiences and teaching
practice and their support for each other. Over time,
the isolation that was professional began to change
into a culture of collaboration and trust. Teachers
were able to reignite their passion, creativity and

purpose.

Mrs. Mehra simultaneously launched a program
called Mindful Beginnings, where students started
ecach day with meditation, journaling or
storytelling. Positive self-awareness and reflection
were essential. Emotional intelligence, peer
relationships and stress management workshops
were offered by the school counsellor and other
sources. Students who were previously reluctant
began to show signs of confidence, empathy and
resilience.

The leadership team acknowledged the impact of a
heavy workload and then made changes to the
academic calendar to balance the inequitable divides
in responsibility. Cellaborative planning time was
created and a culture of appreciation was the end
result. The simple yet meaningful acts of
handwritten notes of appreciation, recognition
awards and the addition of wellness breaks created a
strong sense of belonging in the faculty.

The parents were engaged in the process of transfor-
mation. They received the tools and knowledge to
help the children’s emotional wellbeing through
seminars and workshops. The entire school
community took on the belief that wellbeing is a
result of shared responsibility and a kind partnership.

MPS School made noticeable changes in a short time.
Campus atmosphere was improved, attendance was
better, and behaviours concerns were less. Students
and teachers were more socially aware and the
overall culture of the school was improved; this made
the social capital of the school even better.

The entire school ecosystem has developed into a
collaborative network of care, trust, and mutual
respect, where all stakeholders contributed to
sustaining wellbeing. Mr Mehra would say,
“Leadership is not confined to the administration; it
is the ability to create a setting where all individuals
are appreciated, motivated, and emotionally
reinforced.”

The story of MPS School demonstrates the core of
compassionate leadership. Schools, when focused on
the wellbeing of the community, transform into
environments of all-embracing development, the
dignity of each person and lasting happiness.

Mr. Jaydeb Kar

Principal

Dalmia Vidya Mandir

Dalmia Cement Bharat Limited
(DCBL) township, Odissa.
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CREATINGA CULTURE OF CONTINUOUS PROFESSIONAL LEARNING

WHERE TEACHERS GROW, LEARNERS FLOURISH

INTRODUCTION

We are in an era of education with big changes like
NEP 2020, NCF 2023 and CBSE reforms. These
changes focus on competency-based learning by
doing and overall development. At Pragyan Public
School, we know that for things to really change, it
starts with teachers. That's why Continuous
Professional Learning is key to our teaching
philosophy and helps us keep improving.

Professional Learning Communities:

Developing Together

We have weekly departmen -tal meetings, called
Professional Learning Communities (PLCs). In

these meetings, teachers work on the planning of

skill-based lessons and discuss new teaching and
learning strategies. These meetings also make
teachers responsible and allow them to develop
professionally as a team.

The Reflect-Refine-Reapply Cycle:

Driving Dynamic Progress

Implement — Observe — Reflect — Refine —
Reapply Teachers help each other by observing and
giving feedback. Reflection is a part of teaching
that provides systematic improvement in teaching
performance and helps meet current educational
objectives.

Innovation Labs:

To Change Ideas into Impact

Our Innovation Labs encourage teachers to try
various ways of teaching like project-based learning,
flipped classrooms and Al-based assessments. We
test ideas and review them to make sure they help
students learn better.

Workshops that Empower

According to NEP 2020, teachers must complete at
least 50 hours of Continuo -us Professional Develop
ment (CPD) every year in order to develop professio
nally. Regular teacher work shops enable teachers to
be in touch with the new trends in pedagogy.

10

RESPONSIBILITY IN LEADERSHIP
Teachers are designated as Subject Experts and
Academic Coordinators, which creates a sense of
ownership and depart ment-level leadership. They
constantly develop their professional competencies
and expertise through the mentoring of various clubs
such as the Eco Club, the Skills Club and the
Community Seva Club, as well as by preparing
students for inter-school competitions like the CBSE
Skill Expo and the Sahodaya Skill Expo.

Global Exposure and Collaborative Networks

The cultural exchange programmes across schools
expose teachers to a broad range of instructional
practices, enabling the educators to open their minds
and the students to prosper as a proud global citizen in
the midst of ingrained mentoring. This vision is
further advanced by our active articipation in popular
national and international organizations such as
Sahodaya, UNESCO and USO, providing a platform
on which teachers and students can exchange,
innovate and shine on a bigger platform.
CONCLUSION

Continuous Professional Learning has become a part
of school life at Pragyan Public School. Our approach
is characterized by collaboration, innovation,
leadership and reflection. The culture equips
teachers, enhances classrooms, reinforces student
performance and a strong step toward nation-
building and sustainable excellence.

References

https://www.college-ece.ca/members/cpl/
https://www.cipd.org/en/learning/cpd/about/
https://ncert.nic.in/pdf/Guidelines50HoursCpd.pdf
https://www.britishcouncil.in/tcach/continuing-professional
-development

AUTHOR

Dr. DEEPTI SHARMA,
Principal,

Pragyan Public School,
Rampur Road, Jewar,
Gautam Budh Nagar, U.P.
‘ Affiliation Number - 2130833
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TRANSLATING NCF 2023 INTO SCHOOL PRACTICE:

What Visionary Leaders Must Prioritise for Meaningful Curriculum Implementation

“Change fails when leaders mandate structural
shifts without allowing stakeholders to engage in
meaning making.”— Michael Fullan

India's educational transformation gained momentu -
m with the National Education Policy (NEP) 2020,
followed by the National Curriculum Framework
(NCF) 2023. While NEP provides the vision, NCF
offers the roadmap - shifting education from rote
memorisation to competency - based, holistic
learning rooted in Indian values and global readiness.

Yet, a significant gap remains between policy and
classroom practice. The real challenge lies in
meaningful implementation—and this is where
visionary school leaders play a pivotal role.

Key Priorities for School Leaders

1. Deep Understanding of NCF

Implementation begins with clarity. Leaders must
move beyond superficial reading and foster
collective understanding through reading circles,
discussions, and reflective sessions. Without this,
reforms risk becoming mere compliance exercises.

2. Continuous Teacher Capacity Building

Teachers are the drivers of change. One-time
workshops are insufficient. Schools must invest in
sustained, practice-based professional development
focusing on experiential, inquiry-based, and
interdisciplinary learning.

3. Collaborative Learning Culture

Building professional learning communities within
and across schools encourages idea-sharing and
innovation. Teachers must feel safe to experiment,
reflect, and grow.

4. Assessment Transformation

NCF 2023 redefines assessment as a tool for
learning. Leaders must guide teachers to adopt
formative, competency-based methods such as
portfolios, peer assessment, and reflective practices
that promote critical thinking.

5.Parent Partnership

Parents are essential stakeholders. Awareness
programs, informal interactions, and orientation
sessions can help them understand and support the
shift from marks to meaningful learning.

6. Flexible School Structures

Rigid timetables must evolve. Longer learning
periods, integration of arts and vocational education,
and flexible scheduling enable deeper engagement
and holistic development.

7. Technology Integration

Digital tools are essential for competency tracking,
lesson planning, and communication. Schools must
move beyond basic smart classrooms toward
meaningful tech integration, while addressing
infrastructure gaps through collaboration.

8. Pedagogical Leadership

Leaders must reclaim their role as “lead learners.” By
engaging with teaching practices and mentoring
educators, they can drive authentic change rather than
mere administrative compliance.

Conclusion

The NCF 2023 is not just a policy-it is a transforma -
tive opportunity. Its success depends on how
effectively schools translate its vision into practice.

With strong leadership, empowered teachers,
supportive parents, and adaptive systems, schools
can create learning environments that nurture
creativity, critical thinking, and values.

Only then can education truly contribute to building
an Aatmanirbhar Bharat and a Viksit Bharat -where
learning is not just taught, but experienced and lived.

1
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SIRENGTHENING PARENT PARTNERSHIPS IN THE NEW ERA SCHOOLS

In today’s rapidly evolving world, the relationship
between parents and educational institutions is more
important than ever. Modern education is influenced
by technology, globalization, and diverse learning
needs. The changing family structures, and shifting
educational priorities in this “New Era” - demands a
re-imagining of how schools and parents collaborate
Parents today are more informed, yet often busier. At
the same time, the challenges faced by Students/
Teachers in the course of Student- Teacher
relationship are also going through a transition. This
dynamic environment requires schools and families
to work together more intentionally and consistently
contributing to the holistic development of the child.

Strong parent partnerships are no longer an option :
they are essential for fostering student. Here are a
few strategies suggested for the same :

1. Transparent, Two- way communication to
be active between the School and Parents.
Digital Platforms can go a long way to
contribute to this feature.

2. Active Participation of parents in the School
Almanac Activities

3. Marking Exclusive events / initiatives for
Parents to be actively involved — Like Child
and Parent Games, Career Talks, Reading
Clubs, YOGA Times etc.

4. Sharing the School Goals, Unique
accomplishments, Initiatives etc from time
to time with the Parents , taking them into
confidence.

5. Conducting effective Orientation Sessions —
that are need based.

Active Counseling services.

Effective School Feedback and Follow up
system.

8. Keeping the Parent Academic Committees
actively involved and updated in the school
activities.

Whether it’s academic struggles or emotional well-
being, collaboration ensures early identification and
effective intervention. A unified approach prevents
misunderstandings and promotes consistency in the
way we all handle the students’ challenges and issues.
This also helps us to overcome the barriers if any
pertaining to Language, time, access

Teachers play a pivotal role in nurturing parent
partnerships. Thus , it’s immensely important to
orient, emphasize and consistently groom and equip
them to be capable of doing this consistently and
effectively. By being approachable, responsive, and
proactive, educators can bridge gaps and create a
welcoming environment for families.

The future of education lies in collaboration. As
learning becomes more personalized , the SEL needs
going through a huge transition, the importance of
Parent Partnerships in the School Initiatives becomes
extremely important and keeping the Triangular bond
ACTIVE is utmost crucial.

CV Rama Devi
Educationist, Freelance
Consultant.
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DATA-INFORMED SCHOOLS, NOT DATA-DRIVEN STRESS:

LET NUMBERS GUIDE, BUT LET PEOPLE LEAD

ver the past decade, schools around the
world have become focused on data.
Dashboards light up, spreadsheets pile up,
and assessments come more often. Data offers
clarity, accuracy, and accountability, but somewhere

along the way, a question arises: When does useful
information become too much pressure?

DRTR-DRIVEN DATR-INFORMED

o R4
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“euss DECISIONS ==+’ == DECISIONS

This distinction between data—driven and data-
informed shapes how we approach education. As
educators, our role is not just to analyse data, but
to understand children. Data should inform us,
not control us.

Imagine driving a car using only the GPS voice.
“Turn left, turn right, slow down”. If the driver
blindly obeys every instruction without looking at the
road, traffic, or weather, the journey quickly becomes
dangerous. A wise driver used the GPS as guidance —
but keeps their eyes on the road. Education should
function the same way. Data provides direction, but
professional judgement steers the vehicle.

Numbers only help us to understand where we stand
and where we need to improve. They are important -
no doubt about that - but the question is, should
numbers decide everything?

Behind every numberthereisastory-
Achild is not just a percentage.
Ateacheris notjustaresuit.

And aschoolis not just areport card.

A similar lesson can be seen in healthcare. A doctor
may review a patient's blood test results, heart rate,
and scan reports. These numbers are important
signals, but they are not the patient themselves. The
doctor still listens to symptoms, observes behaviour,
and asks questions. In fact, many medical schools
remind students of a simple truth: treat the patient,
not just the reports. In education, too, data may
highlight patterns in attendance, performance, or
comprehension, but it cannot fully describe curiosity,
motivation, creativity, or resilience.

Recognizing this distinction is crucial. Data is
powerful-butincomplete.

Education becomes meaningful when data supports
teaching, not controls it. Using data wisely can
improve teaching and learning. Good schools don't
chase numbers - they nurture learners. Because
education is not just about producing high scores: It
is about nurturing confident, responsible & comp -
assionate individuals.

Along with data, use something more powerful —
understanding, empathy & experience

As one educator reflects, notes, and data should guide
decisions toward change, yet even a single data point
can spark meaningful reflection and highlight areas
needing attention. Making lasting changes in schools
requires looking beyond individual numbers to
understand the broader story they reveal.

When we listen beyond the numbers, we hear the real
story. So, schools must investigate beyond
numbers to bring meaningful change.

Like a magnifying glass focusing on a small detail
in a larger picture. Data highlights an area of
concern, but a deeper understanding comes from
exploring the context. Data shows where to look, but
not always what to see.
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What truly transforms schools is not the quantity of
data but the quality of conversations around it.
When a teacher sits beside a child, listening
attentively, conversations reveal what data cannot —
feelings, what support a learner needs, how a
different approach might help — data becomes
insight. Reflection begins when we combine data
with a human connection.

Ultimately, education is not a factory line but a
human ecosystem. Numbers can illuminate patterns,
but they cannot capture the moment when a
struggling student finally understands a concept or
when curiosity sparks a lifelong interest.

Data-driven school
Improvement plan

b

A data-informed school, therefore, remembers a
simple principle: Use numbers to notice patterns,
but use wisdom to shape learning.

When this balance is achieved, data no longer
burdens teachers — it empowers them.

Data guides us, but people lead us.

SCALE OF DATA LITERACY

N

Penned by :

JYOTI DAHIYA

Principal — DAV Public School
Faridabad (Haryana)
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BUILDING RIGH-PERFORMANCE COLLABORATIVE TEAMS:

Creating Professional Learning Communities That Truly Improve Instruction

“Half of wisdom is learning what to unlearn.” - To
attain knowledge, add things every day. To attain
wisdom, remove things every day. The function of
education is to create Professional Learning
Communities that teach one to think intensively and
to think critically. Intelligence plus character-that is
the goal of true education.

longer measured by the isolated achievements of

individual classrooms. Instead, it is defined by
the collective strength and synergy of teaching
teams. As a school principal, I firmly believe that
Professional Learning Communities must transcend
the notion of being routine entries on a weekly
schedule. They must evolve into dynamic engines of
instructional improvement, driven by shared
purpose, deep trust, and mutual responsibility.

I n today's educational landscape, success is no

At the heart of high-performance collaboration lies a
clear and unified vision: ensuring that every child
learns at the highest possible level. This
transformation requires unwavering commitment to
continuous professional growth. When educators
align around common goals, they generate
momentum that elevates teaching standards across
the entire institution. To achieve this, schools must
provide purposeful spaces where teachers can
analyze student data, exchange pedagogical
strategies, and reflect deeply on evidence of learning.
Such evidence-based dialogue naturally fosters both
accountability and innovation.

A cornerstone of this collaborative culture is the
integration of Time-Bound Achievable Goals (TAG).
For teachers, TAG translates professional growth
into realistic, measurable steps—whether refining
questioning techniques or integrating new
technologies. For students, these goals provide
clarity and motivation, enabling them to reach
milestones that sustain progress. By embedding TAG
into our school culture, improvement becomes
tangible and success visibe.

Equally important is the balance between individual
teacher autonomy and shared ownership of student
outcomes. This balance is achieved by celebrating
collective successes and confronting challenges as a
unified team. Peer observation and constructive
feedback, when embraced within a culture of trust,
become powerful catalysts for growth. As leaders,
our role is pivotal: we must protect collaborative time
and model the cooperation we expect from our
faculty.

Ultimately, the true measure of a Professional
Learning Communities' effectiveness lies in its
impact on instruction. When teams engage in
purposeful dialogue and establish clear TAGs,
lessons become more responsive, and students
achieve at higher levels. Nurturing these communitie
-s is not optional - it is an essential mandate. By foster
-ing high-performance collaboration, we ensure that
our schools remain places of inspiration, growth, and
excellence for every child.

Core Values

®

Lead by Example

Clear Effective

Expectations

*- t Communication

Recognize & Reward
Performance

& Professional Development

Positive Work/Life Balance Accountability and Ownership

Dr. Savita Arora

Principal (National Awardee)
Bharti Public School,

Swasthya Vihar, Delhi - 110092
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